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Drawing Inferences
“Readers infer when they take what they already know, their background knowledge, and merge it with clues 
in the text to draw a conclusion, surface a theme, predict an outcome, arrive at a big idea …” (Harvey and 
Goudvis, 2007, p. 18).

As teachers, we must model how we draw inferences and guide our students in how to draw inferences as 
they read.

The strategy of drawing inferences is about creating meaning that is not directly stated by the author. The 
meaning may be intended by the author or constructed by the reader. Zimmerman and Hutchins say that, 
“meaning is created in the mind of the reader” (2003, p. 12).

Inferences are drawn in both fiction and nonfiction texts and, as readers, we infer different meanings 
depending on our background/world knowledge, point of view and ability to use other strategies (such as 
visualising and making connections) as we read.

As we read, we draw inferences before we engage deeply with a text, while we are reading the text, and after 
we have read the text.

Prediction is a type of inference we make before reading, and it helps us to engage more deeply with the text 
as we read on to check out our predictions. We also make predictions over and over throughout reading, as 
we anticipate what will come next.

We can either close down or encourage drawing inferences by the way we phrase questions. We should ask 
high-level and open questions to encourage drawing inferences.

“PRESCRIPTION”
a poem by Emma Kruse Vaʻai, Samoa (Volume 1, p. 23)

SYNOPSIS: A short poem about someone living far from home and wanting to be back there. Precious 
memories and personal connections are asked for as the poet pleads for a letter, “airmail to me from you / 
home in Samoa”. Students will be able to draw many inferences about where the poet is, what she’s thinking 
and feeling and why she’s chosen the things she misses about home. Students may also be able to make 
personal connections to the feelings of homesickness.

AUDIO: The poem is audio recorded.

Before readIng

•	 Explain the drawing inferences comprehension strategy to the students.

•	 Ask the students to talk with a partner about a time they were homesick or missing 
something special in their lives (a favourite person, place or toy perhaps).

•	 Read together the first three lines of the poem, down to “… one cicada”. Have students, in 
pairs, discuss why they think the poet has chosen the three things – sunshine, warm rain, 
and cicadas – to open the poem. (Perhaps she misses these the most. Or perhaps they 
are the most dramatic and she wants to engage the reader.)

•	 Pre-teach any difficult vocabulary – for example, “pot pourri”, “frangipani”, “mosoʻoi” and 
“gardenia”.
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durIng readIng

•	 Before reading the text, have students, in pairs, look at the illustrations and talk about 
what they can infer from the illustrations about the text. Then, have students briefly 
skim and scan the text. Explain that both activities will help them make meaning as they 
closely read the text.

•	 Set a purpose for reading by suggesting the students listen and think about where the 
poet might be. The poem doesn’t tell the reader this, so the reader must infer it from 
what the poet has written.

•	 Play the audio to the students and encourage them to read along.

•	 You may wish to play the audio twice, the first time for the pleasure of listening and the 
second time to focus more on the purpose for reading. 

after readIng

•	 Have the students, in pairs or small groups, talk about their enjoyment of the poem and 
which parts of it they liked best. Ask: “How did you like the picture of Samoa described by 
the poet?” “Which parts of the poem challenged you the most?”

•	 Have students think, and talk about, how the poet describes her favourite things from 
Samoa, and how the poet also asks for “a long letter” airmail. Draw inferences about what 
the poet is feeling and wanting. What do students think would be in that long letter? Why 
does the poet ask for airmail? How might the poet ask for it nowadays?

•	 Have the students discuss the parts of the poem that imply where the poet is, and ask 
them to see if they can add to the inferences they have drawn. 

•	 Have students individually fill out the Drawing Inferences graphic organiser.

other texts you mIght lIke to dIscuss In relatIon to the 
drawIng Inferences strategy

“AUTUMN NEWS BULLETIN”, a poem by John Foster, United Kingdom (Volume 2, p. 123)

This poem describes the aftermath of a storm: the damage caused, the clean-up and the response of the 
people. The poem provides opportunities for drawing inferences in the first stanza that are then answered in 
the second. Students can infer just where (in Britain) this may be set.

“BLUE-TOWN BLUES”, a poem by Barolong Seboni, Botswana (Volume 3, p. 94)

A poem about a little boy trying to fly his kite. While he is described as “six year poor”, there are 
opportunities for inferring his economic circumstances and motives for flying his kite. Students will be able to 
relate to kite flying. 

“WEDNESDAY AFTERNOON”, a poem by Karlo Mila, Tonga (Volume 1, p. 27)

A poem about the poet’s father cleaning the floor. The poem offers opportunities (towards the end) for the 
reader to infer where the father is now. There are also opportunities to infer his personality and relationship 
with the poet.


